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ABSTRACT

High-functioning autism is a pervasive developmental disorder whose prevalence is
increasing nowadays. That opens the question about the success in the academic
achievements of the students with high-functioning autism and the influence it has in their
inclusion in all the aspects of everyday life. Research carried out in this field, shows that the
students with high-functioning autism in all-inclusive schools achieve better academic
success and therefore it is easier for them to adapt in the environment. The purpose of this
research is to determine whether the inclusion, the awareness of the educators in the course of
teaching the students with high-functioning autism and the collaboration with the special
educators and parents, would benefit the improvement of the academic success. The research
was carried out in all the elementary, secondary, public and private schools in the city of
Skopje, including 115 participants throughout the period of one year. The results show that
high-functioning autism students do not achieve the expected academic results throughout all
the parts of education and they are not completely integrated in the community. According to
the results of our research, we can conclude that even though our country provides complete
inclusion of the students with high-functioning autism, the necessary conditions are not yet
met to enable improvement in academic achievement and integration in society. The research
was conducted with support of Questionnaire for assessing the awareness and attitudes of
teachers about the academic achievement and inclusion in the community of persons with
high-functioning autism and Asperger Test for Children. The interview technique was also
carried out with some of the teachers from the mentioned schools.
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INTRODUCTION

The increasing number of people with autism spectrum disorder (ASD) and Asperger's
syndrome (AS) imposes the need to provide conditions and appropriate education in
educational institutions and educational staff. People with ASD/AS have an equal right to
acquire an appropriate education, which will serve as a basis for further training and inclusion
in community life. There is an increasing number of parents of children with AS who engage
in the process of acquiring quality education and improving the conditions in educational
institutions in order to meet the needs of their children. Children with AS, as a higher
functioning form of autism, have better prospects for achieving solid academic success if
appropriate inclusion criteria are met. As a result, researches related to the inclusive
education of people with ASD can be found in the literature, but less often with an emphasis
on the high-functioning form of autism or AS. One of the challenges in providing adequate
education is the identification of children with AS, that is, the awareness of the educational
staff regarding the disorder and their readiness for further teaching. Of course, here also
comes the question of the readiness to enable the appropriate conditions within the
institutions - schools as a factor for improving the academic achievements of people with AS.
Quality education affects not only the possibility of employment, but also the fulfillment of
the needs for social adaptation and belonging in the environment as the main human impulse.
The process of education enables socialization that enriches the life of individuals and the
realization of social interaction. Our country is one of the countries with inclusive education
for people with ASD and AS, which allows insight and monitoring of their academic
progress. The attitude of the teachers, as persons who continuously monitor the academic
progress, which is of special importance in understanding the actual situation in relation to
what are the results of achieving the desired academic success. Since they are in a direct
relationship with the students, as experts in their field they can provide the best insight into
all the factors that affect the education process and also provide guidance for improving the
methods and techniques for achieving better academic success for students with AS.

MATERIAL AND METHODS

The subject of this research is to determine if and how informed teachers are about students
with high-functioning autism and what are their attitudes about their academic achievements
and community involvement. At the same time, we check the attitudes of teachers regarding
students with high-functioning autism in regular schools and whether the attitudes affect their
investment in achieving better academic success and, consequently, the opportunity to gain
employment and function normally in society. Research checks whether there are adequate
conditions for the inclusion of students with HFA in regular schools, and checks the opinion
of teachers whether awareness is sufficiently developed among students with typical
development that would allow a pleasant atmosphere for the smooth running of teaching
when including students with HFA.

The research sample consists of teachers from primary and secondary schools, from state and
private schools in the territory of the city of Skopje.
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Questionnaires and interviews were sent to 16 schools in the territory of the city of Skopje,
where the total number of teachers is approximately 800 people.

115 respondents were included in the research, with 97 of the respondents working in public
schools and 18 in private schools. Also, the majority of respondents are employed in primary
schools, while only 28 respondents answered from secondary schools. Furthermore, in
relation to elementary schools, respondents from both grade and subject teaching are
included.

A qualitative and quantitative approach was applied in the research. For the reseacrh we have
used descriptive method to describe the stance of the teachers against the academic success
and community integration of the studnets with AC. Also, we apply the induction method to
conclude general conclusions from the individual knowledge of the participants.

One of the instruments with which the research was carried out is the Questionnaire for
assessing the awareness and attitudes of teachers about the academic achievement and
inclusion in the community of persons with high-functioning autism. The questionnaire
consists of 27 open-ended questions and questions with alternation. The questionnaire
provides insight into the attitudes of teachers, and above all, into the awareness of high-
functioning autism and the possibility of academic success. Another useful instrument is the
Asperger Test for Children, which consists of five separate sections in the areas of (1)
communication, (2) observational skills, (3) behavioral, sensory, and motor skills, (4) social
interaction, and (5) personal interests. The questions are of a multiple nature and provide
insight into the delineation of similarities and differences among students with autism and
Asperger's syndrome.

The interview technique was also carried out with some of the teachers from the mentioned
schools. The interview consisted of questions related to the objectives of the research, in
order to obtain a more extensive explanation regarding the topic.

RESULTS AND DISCUSSION

Regarding the question of whether teachers are familiar with the term ASD, the majority of
respondents answered that they are familiar with the term, but when asked whether they are
familiar with the term AS, the percentage differs significantly. That is, most respondents do
not differentiate between the terms ASD and AS as two different disorders. When defining
the term AS, a large percentage of teachers identify it as a communication and socialization
disorder, equating it with the term ASD. About 20% of teachers define the term AS as an
intellectual disability. The same percentage believe that it is a disorder characterized by a
lack of empathy and emotional maturity and the inability to establish relationships. 5% of
them give the definition that they are children who live alone in their own world. Hence, we
can observe that the majority of teaching staff are not familiar with the term high-functioning
autism and the skills that students with AS have. The lack of awareness certainly affects the
possibility to first of all recognize the condition at an earlier age, which would further refer
the students to evaluation by the appropriate special educators and institutions. The lack of
formal or informal training for getting to know the condition of students with high-
functioning autism further contributes to the failure of strategies for educating those students
who need specific strategies. Half of the teachers, when asked if they were able to recognize
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students with AS, answered negatively and two-thirds of them answered that they had never
attended any training for working with students with AS. When asked whether all teachers
should undergo training for working with people with ASD/AS, 100% of teachers answered
in the affirmative. That attitude itself clearly indicates the need to conduct training for
teachers in order to achieve better results in the academic success of students with AS.
However, with the help of a t-test for the significance of differences, it can be determined that
there are no differences between the two compared groups in terms of the academic success
of the students, that is, the hypothesis was not confirmed.

Table 1. Significance of differences between the two groups of respondents in terms of
awareness

Degree of awareness M SD p
Yes 13.38 1.39
Awareness NO 13.50 163 p>0.05

The results of the analysis show that there is no statistically significant difference in the level
of awareness between the two groups of respondents (informed and uninformed), because
their average values (13.38 and 13.50) are very similar, and the p-value is greater than 0.05,
which means that the difference is not is significant.

Almost all respondents stated that they were willing to work with students with AS and that
they would not mind being included in the class. The small percentage who answered
negatively give mainly two explanations why they think they should not be included in
regular classes. That is, one reason is that the teaching will not be able to proceed smoothly
and they believe that it will be to the detriment of all the participants in the class. The other
reason is that there will be no effect in learning the material for students with AS because for
them it is necessary to learn "one on one" how the education would have an effect. It is
necessary to have a special educator and rehabilitator during the lesson, who could devote
himself completely to the student, because the teacher will not be able to devote enough
attention to the implementation of the curriculum for students with typical development and
especially for students with AS .

The fact that the majority of teachers have not received any training or are informed about
high-functioning autism, indicates that they do not know strategies that would help students
master the material more easily. Consequently, teachers use the same teaching methods for
people with AS as they do for students with typical development.

Using a t-test for the significance of differences, it can be determined that there are no
differences between the two compared groups (teachers in private or public schools)
regarding whether they know strategies for working with HFA.

Table 2. Significance of differences between the two compared groups in terms of
knowledge of techniques for working with HFA

Work with HFA M SD p
. Yes 11.18 1.49
Work with HFA NGO 11.10 143 p>0.05
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The results of the table show that there is no statistically significant difference in the
knowledge of techniques for working with HFA between the two groups of respondents
(those who have and those who do not have knowledge), because their average values
(11.1889 and 11.1093) are very similar, and the p-value is greater than 0.05, which means
that the difference is not significant.

The views of teachers who had students with high-functioning autism, regarding the achieved
success, are partly divided. The majority of the teachers believe that the students have no
problem with understanding the tasks and the basic principles of mastering the material.
Students with HFA are quite capable of understanding and completing assigned tasks and
learning material. They prefer subjects such as mathematics and languages, and show the
least interest in the subject of history. They are particularly uninterested in subjects such as
physical education that require involvement in team activities.

According to research, the majority of students like to talk a lot and have no problem
engaging in a discussion on a different topic. The results are divided in terms of their fixation
on certain topics. Also, the majority of teachers say that students do not have a problem or are
indifferent when changing the topic or task, but there is resistance when changing routines or
schedules.

In the conducted interviews with teachers who taught students with HFA, the prevailing fact
is that students can achieve solid success, achieving better results in the subjects that are
interesting to them, while failing in others. In terms of whether they achieve the expected
results in relation to children with typical development, the prevailing view is that in primary
schools they manage to achieve the desired academic success, but this is more difficult to
achieve during secondary education. According to them, a smaller percentage of students
with HFA manage to obtain a diploma of completed secondary education, and perhaps only
1% with higher education. Students with high-functioning autism are able to understand and
perform tasks, learn the material, and thus achieve the expected results.

Regarding the question of whether students with high-functioning autism are sufficiently
involved in social events in the community, 95% answered negatively. The teachers believe
that there is not a sufficient number of cultural and social events where people with ASD/AS
can be included as active members.

The attitude they expressed during the research shows that students with AS are not involved
in school activities and that their students prefer to spend time in a home atmosphere, mostly
reading. Opinions about whether their students want to meet new people are divided. That is,
they believe that even when they want to meet someone, there is a strong feeling of anxiety
and insecurity at the beginning, which may disappear later.

In the interviews that were conducted, a large part of the teachers expressed their opinion that
it is necessary for the state to organize a greater number of events aimed at raising public
awareness regarding people with AS and also to organize events adapted to their needs. The
prevailing view is that if a greater number of social events and school activities adapted to the
needs of students with HFA are made possible from the beginning of school age, it will result
in easier socialization and making friends and adaptation in society.

According to them, the current situation does not allow them to improve their participation in
the social environment and improve their socialization. 80% of the teachers think that
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children with AS have no friends at all, and the remaining percentage think that they can
make at most 2 friends during their life.

The results show us that to the greatest extent the individual approach and customized
programs contribute to the inclusion of children with HFA and will contribute to better
socialization.

Regarding the provision of physical conditions intended for the needs of students with AS,
the prevailing view is that those conditions are not met. First of all, the schools do not have
the appropriate didactic materials that the students may need, such as, for example, visual
layouts, maps, special corners intended specifically for them, etc.

Furthermore, students with AS are often hypersensitive or hyposensitive to certain sensory
stimuli from the environment, which requires adaptation in classrooms. The opinion of all the
teachers involved in the research is that the schools do not provide the appropriate conditions
and are not able to do so. That is, the schools are not equipped with the necessary conditions
for lighting, or suppression of external sounds that could disturb the students. The conditions
for inclusion in external physical activities have not been met.

Most importantly, regarding the issue of whether all schools are provided with adequate
professionals ready to work daily throughout the entire teaching process with students with
AS, the views completely agree on the lack of special educators. Half of the respondents
answered that there is no special educator and rehabilitator in their school, regardless of the
fact that the full inclusion of students with AS implies the provision of a special educator as
support for children with autism spectrum disorder. Teachers lack strategies for working with
this category of students and the lack of teacher training makes it impossible to achieve the
desired results in improving academic success. When asked if there are enough resources and
professional staff to work with students with AS, 97% answered negatively. The data show
that teachers generally have a negative attitude regarding the systemic readiness of schools
and teaching staff to work with students with HFA.

Research shows that in terms of social interaction, students with AS, despite loving being in
company and wanting to talk all the time, fail to always understand social rules of behavior.
Namely, students do not recognize when their classmates want to change the topic of
conversation and fail to recognize their emotions. Opinions are divided on whether the
student enjoys receiving attention from the teacher and classmates, but the prevailing opinion
is that students prefer to be alone than in a group.

The teachers, in a larger number, believe that students with AS are well received by their
classmates and help them in teaching, but even then, a large number of them assume that
students with AS very often feel lonely and rejected. This is probably due to the fact that they
still fail to get involved in social games and activities outside of school.

Opinions regarding employment opportunities for people with AS are split in half. Half of the
respondents believe that students with secondary education have equal rights in the
employment process. They believe that if people have the appropriate qualifications and are
capable of work, they can get employment. According to them, regardless of legal
regulations, every person should have the opportunity to be an active member and contribute
to the good of society. Some of the respondents believe that people with AS do not have
equal rights in the employment process. Some of them believe that the problem lies in the
fact that in our country, above all, people with AS do not have equal rights in the
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employment process, while the rest say that even if they have equal rights, there are few
companies that agree to provide suitable employment for them.

The position on which it is based refers to the fact that employers are not sufficiently
informed about the term AS and at the same time consider that persons with high-functioning
autism would not have the appropriate skills to perform their work tasks. The prevailing view
is that even though people with AS have obtained a diploma for completed education, the
academic success does not correspond to the skills and knowledge they possess.

One of the more significant studies in the field of education for people with ASD/AS is the
research conducted by Vicky G. Spencer and Cynthia G. Simpson in 2009. Their research
includes a number of teachers, special educators, parents of children with high-functioning
autism, and experts who have spent years working with children with HFA. An analysis of
the data collected from interviews and questionnaires was used, and the research itself offers
a series of strategies and methods with which a greater effect can be achieved in the
education of students with AS. The results of the research come down to the fact that
cooperation between teachers, special educators and parents is essential in the education and
success of students with AS. Executive functions (planning, problem solving, memory,
generating ideas and thoughts) are usually impaired in children with AS. Standardized tests
are intended to assess the level of performance of executive functions, which will help
teachers in creating an individual plan. Spencer and Cynthia suggest that curriculum is
essential because it is a prerequisite for a child's academic success. Considering that every
child is different, it is necessary for the teacher to get to know the child, in terms of the way
of studying the material, topics of interest and way of socialization. The evaluation should be
conducted in an environment that is familiar to the child with HFA/AS, or if the classroom is
changed, it should be modified beforehand according to the student's needs. Also, the student
should get to know all the people involved in the evaluation. When developing the individual
plan, certain issues should be taken into account, such as: how much time does the student
with HFA need to complete the tasks compared to other students, which aspects of the
disorder prevent the student from mastering the material, are there progress over standard
material.

The suggested strategies refer to the instructions, which should be clear and precise, and
presented at an appropriate pace to keep the child's interest. The pleasant working
atmosphere, as well as the teacher's enthusiasm regarding the realization of the subject of the
lesson, are of particular importance for the student with HFA.

Mastropieri and Scruggs (2007) suggest that teachers implement the PASS variables to
promote learning in an inclusive environment. PASS includes the following: 1) Prioritizing
goals, 2) Adapting instruction or the environment, 3) using Systematic Instructional Variables
(SCREAM), and 4) implementing Systematic Evaluation Procedures. (Spencer, Cynthia,
2009)

Other strategies refer to using visual aids (maps, globes, videos, pictures) that will help to
remember the material more easily. The strategy of using their gifts and strengths refers to the
implementation of topics of interest to the student with AS when solving everyday tasks.
Acquaintance of classmates with the term AS/HFA should start from an early age, in order to
create a pleasant atmosphere for working in the classroom and socializing with the student
with HFA. Also included are strategies for transition (preparation and adjustment for
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transferring to another classroom or school) as well as encouraging independence in
performing daily tasks for more successful independent functioning in the future.

Another significant study was conducted by Mesibov, Shea, and Adams in 2001 that focused
on delineating high-functioning autism or Asperger's syndrome and on strategies for teaching
individuals with AS. Data were collected from a ten-year follow-up and evaluation of people
with AS by experts in the field. The results of their research show that students with high-
functioning autism have great potential for learning the skills and understanding they need to
function productively as adults. It is possible only with appropriate directions, strategies and
modification of environmental factors. Early intervention is one of the key factors in the
future academic success of children with HFA. According to their research, in preschool age
it is necessary to make a developmental evaluation through a team of pediatrician,
occupational therapist, psychologist and speech therapist as well as an interview with parents
and caregivers. The strategies that have been suggested relate to the way of giving
instructions (clarity, precision and pace), adjusting the environment in terms of sensory
stimuli and taking advantage of their talents and interests. During the school age, special
attention should be paid to creating a pleasant atmosphere for work and socialization in a way
in which the student will feel accepted and where he will be able to use his skills to the
maximum. Using social stories is very helpful in introducing AS students to social rules.
From an educational point of view, modifications are needed in the testing and the
expectations for the achieved results. Communication disorders and the complex way of
speech and expression are a challenge for students with HFA. Visual aids and writing some
more complex information on the board can help the learning process. The individual
teaching plan as well as the strategy for the organization of the daily schedule and the
organization of the material (preparation of utensils, marking of all textbooks and notebooks)
are part of the strategies for a more successful realization of the material. Regarding
behavioral and emotional problems, cognitive therapy is one of the strategies to calm anxiety.
The student should have the opportunity to turn to a special educator or therapist if he needs
to calm down and retreat to "his corner"”, specially designed for the needs of students with
AS. Older students can practice other types of strategies to deal with anxiety and stress, such
as slow breathing, counting, meditation by visualizing a happy place, and so on. Since very
often students with AS use the technique of reformulating statements and know how to
bypass criticism (for example, 1 didn't run, | walked fast), a good strategy is to have a written
schedule and rules ready that can be pointed out in a situation where students get distracted
from the task.

J. Sansosti, A. Powell-Smith, J. Cowan's 2010 research on high-functioning autism/Asperger
syndrome in schools provides a detailed account of methods for improving and developing
the academic, behavioral, and social achievement of individuals with AS. They emphasize,
above all, the need for cooperation between parents, educators and everyone involved in the
education process of students with high-functioning autism, emphasizing the fact that parents
are still the primary teachers of people with ASD. And they list certain strategies that would
improve the academic success of students with HFA. The main concepts are similar to the
strategies mentioned by previous authors, such as the strategy for the presentation of tasks.
That is, the instructions should always be clear, precise and their explanation should not be
too long or too short, which would confuse the child. Instructions for more complex tasks
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should be presented in smaller chunks and with breaks. Communication with teachers
facilitates the performance of executive functions. Teachers should first check that students
understand the instructions by asking them to repeat them and if necessary repeat them
several times or write them down. They may also use visual aids and ensure that the
environment is suitable in terms of sensory stimuli. Preparation is a particularly important
strategy.

The goals of preparation are to: 1) increase student ability, 2) familiarize the student with the
material, 3) reduce frustration and anxiety, and 4) allow exploration of concepts before
instruction is given. (Sansosti., Smith., Cowan, 2010).

A good strategy for completing projects and assignments is to break them into smaller
chunks, maximizing the amount of time a student with AS needs to be focused on the task
before losing interest. Until one task is completed, a new one is not started, and appropriate
aids such as digitrons, maps and even recording the material can be used, because it is often
easier to remember the audio information than the written one. A detailed account is given of
strategies for improving writing and reading comprehension skills, as well as strategies for
studying other subjects such as chemistry and mathematics. According to their research, the
results show that students with HFA/AS when using these strategies show better academic
success.

It is interesting to mention Hugo & Hedegaard's research conducted in 2018 where, using the
interview technique, 21 students with high-functioning autism were questioned about their
experience in high school in Sweden. Positive results were obtained from the conducted
research regarding the inclusion of students in secondary school. This was due, first of all, to
the good acceptance by all students and staff, the interest and attitude of the teachers, as well
as to the well-prepared teaching plan. The emphasis of the implementation of teaching is
placed on two main components: teachers who devote themselves to each individual
separately and try to get to know their needs and way of teaching and learning through an
individual plan designed for the needs of each special student. In accordance with that, the
strategies of creating a safe environment, support systems, internships and contact with
employers and independent living are applied. In their experiment, maximum attention is paid
to each student with high-functioning autism, and in fact the entire environment adapts to
them. A particularly important factor contributing to the motivation of students with HFA is
the good acceptance by their classmates and the fact that they felt like they belonged in the
environment. The research shows that the conditions that allow providing a pleasant
environment, where teaching is adapted to the needs of students with HFA with all services
and educators familiar with individualized teaching, allow a significant improvement in
academic achievements.

Research presented in Social Skills Success for Students with Autism/Asperger's (Helping
Adolescents on the Spectrum to Fit In) conducted by Frankel and Wood in 2011 elaborates in
great detail the educational role in improving the academic achievement of students with
autism and AS, putting emphasis on social skills. Three models of inclusion were analyzed:
full inclusion in a special class for students with AS in regular schools, partial inclusion and
full inclusion with a special educator who is involved in teaching throughout the school day.
Furthermore, they describe many and varied strategies for improving students' social skills,
which then contribute to improving overall success. The main emphasis is placed on
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interacting with classmates and managing social skills. Classmates are one of the most
important factors in the development of social skills, which is achieved through awareness of
students about AS/ASD, starting with the formation of appropriate work groups that will best
affect their success, through exercises to engage in trivial conversations and choosing friends.
Interventions are also planned to improve idioms and sarcasm, with constant repetition
leading to a gradual understanding of meaning and even when they can be used. Also, the use
of strategies to reduce anxiety and stress in the school environment is an important factor that
contributes to their success and is elaborated in more detail in the research. The results of the
research show that students with AS included in regular classes show more developed social
connections and build more complex friendships over time if they are exposed to interaction
with students with typical development. Although, that alone is not enough for full
integration in social life. According to the parents involved in this research, even when social
skills improve, children with AS fail to form long-lasting friendships and are more often
rejected than typically developing children.

CONCLUSION

Students with high-functioning autism do not achieve the expected results in all stages of
education. Although during elementary school they can achieve solid results in learning,
however, in the process of secondary education, the expected academic success is not
achieved. Students with high-functioning autism are not fully integrated into the community,
that is, they have difficulties in socialization, which leads to a lack of building friendships.
There is a lack of social events organized by the state that would enable better socialization
for people with high-functioning autism, and would also raise public awareness of the
condition. Teachers are not sufficiently informed about the term high-functioning
autism/Asperger's syndrome, which leads to more difficult recognition of students at the
earliest school age, as they would then be recommended for further evaluation by
professional services. Only a small percentage of school teachers differentiate between the
terms ASD and AS, which also makes it impossible to recognize students with high-
functioning autism. Teachers who have undergone informal training are better acquainted
with the needs of students with high-functioning autism and can more easily recognize them
during teaching from an earlier age. Teachers with ASD/AS training also know more
strategies and methods for working with these students, which contributes to achieving better
results. The teaching staff in the schools in the city of Skopje believe that our schools are not
sufficiently prepared to provide the necessary conditions for holding classes with full
inclusion of students with high-functioning autism. Not all the necessary environmental
factors are provided in the classroom, as well as the appropriate adaptations in physical
accessibility and access to information and communication. Teachers believe that schools do
not have a sufficient number of trained staff and professionals who could work daily with
students with high-functioning autism. There is not a sufficient number of special educators
and rehabilitators in schools during the teaching period who will offer specific strategies for
working with students. The attitude of the teachers in relation to the prepared curriculum is
that the educational system has not yet implemented a suitable program and readiness to
prepare an individual curriculum for each individual student with AS, which could be their
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direction in the way of teaching and at the same time ensure better academic achievement. A
positive working atmosphere can be ensured in the school by classmates. Classmates have an
understanding of the needs of students with high-functioning autism and in most cases
provide help to their classmates during lessons and board games. But students with high-
functioning autism, despite this, often feel rejected and different from their peers.
Socialization and building friendships is simpler and easier to achieve if people with high-
functioning autism are included in regular schools. Employment represents a greater
challenge for students with high-functioning autism who have obtained a diploma for a
completed education. That is, only a small percentage manage to get a job and keep a long-
term employment. Impediments in socialization and communication are the main
contributing factor. Employers in our country are not ready to offer jobs in their companies
for people with AS, primarily because of their lack of information regarding the
characteristics of people with AS. Workers are not ready to meet all the conditions for
securing jobs for people with AS. The cooperation between teachers, special educators and
parents of students allows achieving better results in the process of academic achievement
and involvement in the community. Socialization, public awareness and acceptance by all
members of the community contributes to better adaptation of people with HFA and the
possibility of better functioning in all spheres of everyday life.

The main findings point to the following recommendations:

. To provide training on strategies and methods for working with students with high-
functioning autism for all teachers in primary and secondary, and private and public schools.

. To introduce a subject for getting to know and studying strategies for working with
students with ASD/AS during the study of higher education within the profession of graduate
professors.

. Care should be taken during the process of hiring the teaching staff in relation to the
obtained diploma and the readiness to perform the work tasks.

. To conduct training for the entire educational staff involved in the education process,
as well as the entire staff in the school for familiarization with the basic principles of
socialization for students with HFA.

. To enable the partial inclusion of students with HFA in regular schools, after a prior
evaluation in cooperation with special educators and the students' parents, if for justified
reasons it is in the best interest of the specific student.

. To enable early, comprehensive professional orientation, which will enable
encouragement and motivation of young generations when choosing a profession.
. All schools should be provided with the necessary environmental conditions, aids and

didactic material for work that are necessary for students with SEN. Be careful in creating a
pleasant working atmosphere in the classroom in terms of sensory integration.

. To ensure a positive working atmosphere between classmates. Teachers and parents
should familiarize children with typical development about the condition of students with
HFA and build an atmosphere of understanding and tolerance.

. To conduct workshops in which classmates will be informed about the different types
of disorders and learning disabilities and to teach them how to build friendships and socialize
with classmates.
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. To provide a safe corner adapted for students with HFA where they can retreat in case
of excessive anxiety and stress, where they would be able to calm down.

. The state should provide work programs and strategies for full inclusion of students
with HFA. To provide a detailed plan for the planned strategies and methods in cooperation
with the special educators in the country.

. To organize social events that will enable better socialization of people with HFA,
and will also contribute to raising public awareness.

. To organize social activities within the schools that will be adapted to the needs and
in which students with HFA can participate.

. The state should offer financial compensation and other subsidies to all employers
who would employ a person with HFA in their companies.

. To define the legal regulations for fulfilling all the conditions necessary for the
smooth performance of the work by the person with HFA in the company .

. The state should provide work positions for all persons with HFA who will obtain a
diploma for completed secondary and higher education.

. To enable cooperation between educational institutions, the special educator in the
school, teachers and parents in order to create an individual curriculum for each individual
student adapted to his needs that will contribute to better academic success.

. Cooperation between parents and educators in the formation of strategies to minimize
unwanted behavior in students with HFA, in a state of anxiety or aggression.
. Cooperation between parents, teachers and the special educator and rehabilitator in

the formation of strategies and methods for more successful socialization and adaptation
among students..
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